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Abstract. In the context of a modern educational system undergoing constant reforms and transformations, the issue of
professional burnout among educators is becoming increasingly relevant. This article was dedicated to a comprehensive
study of the relationship between teachers’ salary levels and the degree of their professional burnout. The growing
workload, high expectations from administration, parents, and society, as well as the need for continuous professional
development and adaptation to digital technologies, significantly intensify stress-inducing factors in teachers’ professional
activities. Against this backdrop, the role of material factors-particularly salary level-in the development and progression
of burnout syndrome becomes especially critical. The purpose of this article was to thoroughly examine the correlation
between teachers’ wages and the level of their professional burnout, as well as to identify the influence of financial factors
on teachers’ psycho-emotional state, motivation, and professional effectiveness. The study employed methods such as
analysis and synthesis of scientific literature, sociological surveys (questionnaires), interviews, and statistical analysis. The
research yielded significant findings that confirm a stable correlation between teachers’ salary levels and the degree of
their professional burnout. More than 70% of surveyed teachers reported low salary levels; correlation analysis revealed
a direct dependence between the level of financial remuneration and the severity of burnout symptoms. It was also found
that motivation for professional activity and job satisfaction are influenced not only by salary, but also by other factors.
The results of this study have both practical and theoretical value and can be used by various categories of specialists and
institutions in the field of education and human resource management: school administrators, educational authorities,
researchers, university lecturers and graduate students, psychologists, and burnout prevention specialists
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H INTRODUCTION

The relevance of the research topic is due to the growing
attention to the mental and physical health of teachers in
the context of modern educational realities. In a rapidly
changing educational environment, professional burnout
among teachers is becoming one of the most pressing issues
requiring comprehensive study and effective solutions.
Rapid reforms, increasing qualification requirements, an
increase in administrative work, and pressure from parents

and society create significant psychological and physical
stress for education workers. These factors have a particu-
larly acute impact on teachers’ emotional state, motiva-
tion and professional effectiveness, which directly affects
the quality of the educational process and the success of
students. In light of these challenges, studying the caus-
es, mechanisms and consequences of professional burn-
out, as well as the factors influencing its development, is
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becoming critically important for the development of pre-
ventive measures and support for teachers.

Thus, J. van Zyl & P. Clarke (2024) determined that
teaching is an important profession, but it is precisely in
this profession that burnout is commonplace and there
is a lack of flexibility, which is increasingly expected in
most professions. The authors thus emphasised the spec-
ificity of the burnout process among teachers. L. Koller-
ova et al. (2023) noted that teachers more often than other
working adults cite low pay, paperwork and behaviour-
al problems with students as causes of stress. Renowned
journalist M. Madigan (2024) also wrote about the alarm-
ing reason why an entire Australian industry could be
threatened by mass exodus, as workers increasingly report
burnout I. Groza (2009) emphasised that in educational
institutions, teachers often face the problem of emotional
burnout, and not everyone can cope with it on their own.
Moreover, burnout is contagious: teachers who are suscep-
tible to this process can quickly turn an entire group into a
collection of “burnouts”.

Finding ways to address this problem is of fundamen-
tal importance for such areas of psychology as personality
psychology and related social and educational psychology
(Pazukhina, 2022). According to a study by S. Evstafye-
va et al. (2016), after 20 years of working in schools, the
vast majority of teachers experience emotional burnout,
and by the age of 40, all teachers are emotionally exhaust-
ed. In a certain sense, according to E. Sokolova (2024),
professional burnout is a protective mechanism of the hu-
man psyche that is triggered as a defensive reaction to po-
tentially psychologically traumatic events. The work func-
tions of teachers imply not only the transfer of knowledge,
but also require emotional commitment to students, being
more sensitive when interacting with children and their
parents for the effective implementation of educational
tasks (Kruzhkova et al., 2025). To this end, it is important
that teachers have sufficient psychological resources and
physical and emotional strength for open pedagogical in-
teraction. However, as pointed out in the work of E. Sena-
torova et al. (2024), among the causes of professional burn-
out among teachers are also violations of the safety of the
educational environment: coercion to work through threats
against their will, unsatisfactory relations between teach-
ers and their superiors or members of the work collective,
and the inability to express their point of view.

Professional emotional burnout in teachers can lead to
various negative consequences. Firstly, it can lead to a de-
cline in the quality of their lectures (Iessons) and a deterio-
ration in students’ learning outcomes. Second, it can cause
health problems such as depression, anxiety, insomnia and
other disorders (Cherkasova, 2024). According to N. Pau-
del et al. (2024), emotional exhaustion refers to experienc-
ing severe fatigue and low energy levels. Depersonalisation
or dehumanisation, which can arise as a result of burnout,
include adopting negative and cynical views, loss of inter-
est and enthusiasm, and a lack of empathy towards oth-
ers. Personal achievements, on the other hand, lead to the
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ability to solve new problems and experience a sense of sat-
isfaction M. Burykina et al. (2024) identified several stages
in the development of professional burnout: (1) the stress
stage-increased demands on work performance, expansion
of job responsibilities; (2) resource depletion stage-exhaus-
tion of adaptive capabilities, appearance of the first signs
of emotional burnout; (3) internalisation of negative atti-
tudes and cynicism stage.

Thus, contemporary research demonstrates the mul-
tifaceted nature of professional burnout among teachers
and its close connection to salary levels and working con-
ditions. However, despite the significant amount of work
done, questions remain regarding the optimal models for
preventing burnout, taking into account the regional and
institutional characteristics of educational systems. This
requires comprehensive empirical research aimed at iden-
tifying the specific influence of material factors on the
psycho-emotional state of teachers in various social and
economic conditions. This study aimed to analyse the cor-
relation between the size of remuneration of employees in
the education sphere and the severity of their profession-
al burnout syndrome, while also determining the impact
of economic conditions on psychological well-being, work
motivation and the effectiveness of teaching activities.

H MATERIALS AND METHODS

The study was conducted between February and April
2025 at the Jusup Balasagyn Kyrgyz National University.
The object of the study was university teachers. The study
included 50 teachers aged between 30 and 60 with at least
three years of teaching experience. Inclusion criteria: per-
manent employment at an educational institution (at least
0.5 FTE), participation in educational activities at the time
of the study. Teachers who were temporarily not working,
as well as specialists performing exclusively administrative
functions (department heads, directors), were excluded
in order to maintain focus on teachers. The sample was
formed purposefully (target selection) taking into account
the diversity of salary levels and working conditions. At the
same time, a balance was ensured in terms of age, gender
and specialisation. The study included teachers with differ-
ent working conditions and income levels.

The survey included several thematic blocks and was
conducted anonymously and voluntarily in an online for-
mat (Google Forms). All participants provided informed
consent, which specified the objectives of the study, confi-
dentiality guarantees, and the right to withdraw from par-
ticipation at any stage. The questionnaire contained both
closed and open-ended questions, using a Likert scale to as-
sess subjective feelings and attitudes towards working con-
ditions. Table 1 presents the main sections and examples of
questions. Wage levels were measured based on the partic-
ipants’ own subjective assessments. Respondents classified
their income as low, average or high compared to the re-
gional average. This decision was made because absolute
figures can distort perceptions due to regional differences
and individual expenses.
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Table 1. Main sections and examples of questions in the questionnaire

Questionnaire section Question type

Examples

General information Closed

Age, experience, subject taught, school type

Financial situation

Likert scale subjective assessment

Assess your salary level (low/average/high). Is your salary
sufficient to meet your basic needs?

Emotional state Likert scale, open-ended

Do you feel tired at the end of the working day? Do you feel
less motivated to work?

Psychological support Closed

Do you have a psychological support service for teachers at
your university?

Assessment of professional

B Likert scale
motivation

Do you feel satisfied with your profession? How motivated are
you to continue working in education?

Source: compiled by the authors

A comprehensive methodological approach was used
to obtain reliable data. First, participants filled out a ques-
tionnaire containing questions about their level of satisfac-
tion with their salary, working conditions, availability of
professional and psychological support, degree of fatigue,
and motivation to work. Next, the MBI — Maslach Burn-
out Inventory (Maslach & Jackson, 1981) methodology
was applied. Adapted for Russian-speaking participants,
this methodology made it possible to quantitatively assess
the severity of three components of burnout: emotional ex-
haustion, depersonalisation, and personal accomplishment.
The validated Russian adaptation of the Maslach Burnout
Inventory questionnaire included 22 statements grouped
into three scales:

1. Emotional exhaustion (9 points) — for example, “I
feel emotionally drained from work”.

2. Depersonalisation (5 points) — for example, “I have
become more callous towards my students”.

3. Reduction in personal achievements (8 points) — for
example, “I feel that I have achieved a lot in my profession”
(inverse scale).

Responses were rated on a seven-point Likert scale
ranging from “never” to “daily”. Data collection was carried
out by the authors of the study in collaboration with coor-
dinators. All questionnaires were coded and anonymised.
Full confidentiality of the data obtained was ensured in
accordance with the Guidance Note of the European Com-
mission on Ethics and Data Protection (2021).

Within the empirical part of the study, an important
addition to the questionnaire was semi-structured inter-
views with teachers aimed at deeper understanding of sub-
jective experiences related to professional burnout and the
impact of salary levels on emotional state and motivation.
The use of interviews made it possible to obtain qualita-
tive data that supplemented and refined the quantitative
results collected through questionnaires and surveys. The
interviews were conducted in person, individually, and
lasted between 25 and 40 minutes. To ensure reliability
and enable subsequent analysis, all interviews (with the
consent of the participants) were recorded on a voice re-
corder and then transcribed manually. Confidentiality was
strictly observed: the names of the participants were not
disclosed, and the recordings were stored in encrypted
form. The structure of the interviews included the follow-
ing thematic blocks:
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m Perception of salary level and fairness;

m Emotional experiences related to professional stress;

m Feeling tired, burnout, loss of interest in work;

m Sources of support (from the administration, col-
leagues, family);

m Motivation to continue working at school;

m Opinions on possible measures to improve working
conditions and prevent burnout.

Examples of questions: How do you assess your salary
compared with the amount of work you do? Do you ever
feel tired, apathetic or irritable after a day at work? Do you
feel that your work is undervalued? What forms of support
do you consider most effective in reducing burnout?

The analysis of the interviews was conducted using
qualitative content analysis: key themes, recurring mean-
ings, emotional emphases, expressions of dissatisfaction,
anxiety or, conversely, satisfaction were identified. Based
on the data obtained, typical scenarios of burnout were
formulated, and differences in emotional attitudes towards
work between groups with different income levels were
identified. IBM SPSS Statistics 27.0 software was used for
statistical analysis of the data obtained during the study.
Descriptive statistics (averages, medians, standard devia-
tions), Pearson’s correlation analysis, analysis of variance
(ANOVA) and Student’s t-test were used to identify signif-
icant differences between groups with different income
levels and severity of burnout symptoms. The empirical
research methodology was aimed at ensuring high data va-
lidity and representativeness, while a multi-level approach
allowed for covering both quantitative and qualitative as-
pects of the problem under study.

H RESULTS AND DISCUSSION

The results of the study showed that teachers with low sala-
ries were significantly more likely to demonstrate high lev-
els of emotional exhaustion and depersonalisation, as well
as reduced professional self-esteem. In contrast, among
participants with higher incomes or access to psychological
support programmes, the level of burnout was significantly
lower. Thus, the empirical study confirmed the hypothesis
of a significant influence of material factors on the devel-
opment of professional burnout and emphasised the need
for systematic measures to improve working conditions
and the moral and psychological climate in the educational
environment. The questionnaires and interviews conducted
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during the study confirmed the significance of the relation-
ship between teachers’ salary levels and the degree of their
professional burnout.

Data analysis showed that among the teachers sur-
veyed, 70% receive salaries below the average for the re-
gion, with this group exhibiting higher levels of burnout
symptoms, including emotional exhaustion and deperson-
alisation. The interview results confirmed the statistical
findings: low salaries are often accompanied by feelings of
helplessness, fatigue, and a lack of prospects. At the same
time, teachers with higher incomes, especially those with
internal motivation and professional recognition, demon-
strated greater satisfaction with their work and were less
susceptibility to burnout.

During the study, the average emotional exhaustion
score among teachers with low salaries was 28.7 points
on the MBI scale (with a critical level of 27 and above),

while among teachers with above-average salaries, it was
19.3 points. Similarly, depersonalisation scores in the first
group reached 12.4 points, which is significantly higher
than the average scores in the second group (7.1 points).
Personal effectiveness, on the other hand, was lower
among teachers with low salaries, indicating a decline in
professional satisfaction and a sense of success. Correla-
tion analysis confirmed a statistically significant negative
relationship between salary level and emotional exhaus-
tion (r = -0.62, p < 0.01), as well as between salary and
depersonalisation (r = -0.54, p < 0.01). Multiple regres-
sion results showed that salary level is one of the key pre-
dictors of professional burnout, along with work intensity
and level of social support. In particular, a 10% increase in
salary is associated with a decrease in emotional exhaus-
tion by an average of 3.5 points. The results of the teacher
survey are presented in Table 2.

Table 2. Results of the survey of teachers on signs of professional burnout depending on salary level (n = 50)

Teachers with low salaries (below the

Teachers with above-average salaries

Indicator regional average, 70% of the sample, n = 35) (30% of sample, n = 15)
Emotional exhaustion (according
to the MBI scale, average score) 287 19.3
Depersonalisation (average score) 12.4 7.1

Personal effectiveness
(trend downward, subjective)

Low satisfaction and sense of failure

Moderate/high satisfaction

Correlation between salary level
and exhaustion

r=-0.62,p <0.01 -

Correlation between salary level
and depersonalisation

r=-0.54,p <0.01 -

Expected reduction in depletion
with a 10% increase in wages

by an average of 3.5 points -

Quality comments
(based on interview data)

“Feeling unappreciated, stressed, unfair”;
“Financial difficulties worsen the quality of life”

“Greater stability
and less psycho-emotional stress”

Source: compiled by the authors

During the interviews, teachers noted that low salaries
create a sense of undervaluation and injustice, increasing
stress and negatively affecting motivation. “When you feel
that your work is not properly paid, it demotivates you
and reduces your desire to give your all”, said one of the
study participants. In addition, many respondents linked
financial difficulties to a deterioration in their quality of
life, which exacerbated their psycho-emotional state and
contributed to the accumulation of stress.

The results of the study correspond to the conclusions
of scientists from other countries, who emphasised the role
of material factors in the formation of professional burn-
out syndrome. For example, in the work of J. Smith et
al. (2022), it is indicated that low pay is one of the most
significant stressors among teachers, affecting their emo-
tional well-being and willingness to continue working. Sim-
ilar data are presented in a study by S. Doan et al. (2024),
where salary is identified as a critical factor influencing
staff turnover and the overall effectiveness of the educa-
tion system. However, as interviews and literature analysis
have shown, material factors are not the only ones influ-
encing burnout. Organisational and social aspects, such as
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the quality of leadership, recognition of merit, opportuni-
ties for professional growth, and the level of support from
colleagues, are also important. The results confirmed that
high workloads and insufficient financial compensation
create a vicious circle, increasing stress and contributing
to burnout. Similar conclusions were reached in a study by
S. Pakdee et al. (2025). In a context of constant reform and
growing demands on teachers, it is important to consider
the problem not only from the perspective of increasing
salaries, but also from the perspective of comprehensive-
ly improving working conditions and creating a support
system. In addition, there is a significant difference in the
perception of burnout and salary between teachers with
different lengths of service. Young professionals more often
point to low salaries as the main stress factor, while expe-
rienced teachers emphasise the importance of recognition
and working conditions. This indicates the need for a dif-
ferentiated approach to burnout prevention depending on
professional experience.

It should be noted that an increase in financial remu-
neration can have a positive impact not only on reducing
burnout symptoms, but also on the overall motivation
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and quality of teachers’ work, which ultimately affects
students’ educational outcomes. Teachers who are satis-
fied with their working conditions show greater commit-
ment, creativity and initiative, contributing to the creation
of a favourable educational climate. Conversely, teacher
burnout can be transferred to their students (Tikkanen et
al., 2021). According to the burnout theory of C. Maslach &
S. Jackson (1981), professional burnout is a psychological
syndrome that arises in response to prolonged professional
stress and includes three key components: emotional ex-
haustion, depersonalisation, and reduced personal accom-
plishment. Contemporary research, including the present
study, confirms that teachers are at increased risk because
their work requires constant emotional involvement, high
responsibility, and interaction with people, often in condi-
tions of insufficient material and social support. Accord-
ing to A. Stol (2023), one of the key factors contributing
to emotional exhaustion among teachers is the imbalance
between work effort and remuneration. Most teachers in
municipal schools, due to low salaries and a shortage of
teachers, are forced to choose increased workload at school
and tutoring to increase their income. Similar conclusions
are presented in the work of S. Egoryshev (2023), which
notes that chronic stress caused by underappreciation of
work leads to the development of depersonalisation and a
decrease in the sense of professional significance. Authors
from other countries also emphasise the link between low
wages and emotional burnout. For example, M. Leiter &
C. Maslach (2024) presented the main conceptual changes
relating to professional burnout, and in a study by E. Skaal-
vik & S. Skaalvik (2020) emphasise that low income reduc-
es intrinsic motivation and increases feelings of injustice,
which in turn accelerates emotional burnout.

The results obtained in the current study are also
consistent with a broader understanding of the factors
influencing teachers’ occupational health. In particular,
the study by N. Kotsur & L. Tovkun (2023) highlights the
problem of the deterioration of teachers’ psychosomatic
health and the increase in the risks of occupational pa-
thology. The authors emphasise that in modern condi-
tions, the influence of such negative psychological fac-
tors as chronic stress, neuropsychological tension, fears,
anxiety and depression is increasing. It has been found
that these factors can lead to the development of emo-
tional burnout syndrome, especially among teachers who
are at risk. This confirms the observation that high levels
of workload and stress, caused in part by external cir-
cumstances, are significant predictors of burnout. Authors
R. Bianchi et al. (2013), I. Schonfeld & R. Bianchi (2016)
also established a direct link between burnout and depres-
sion. A study by L. Kaskova & N. Morhun (2024) showed
that indicators of life meaning also play an important
role in the system of factors contributing to professional
burnout among teachers. A link has been identified be-
tween the level of meaning in life and the characteristics
of professional burnout. This complements the conclusion
that a comprehensive approach to burnout prevention is
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necessary, including the development of teachers’ inter-
nal resources and the formation of a positive attitude to-
wards their work. A study by N. Metelska (2023) focuses
on the characteristics of self-esteem among teachers with
varying levels of emotional burnout. Despite fairly high
levels of self-approval and positive self-esteem, the teach-
ers surveyed reported feeling that their personality was
not interesting to those around them and their colleagues,
which may indicate a certain emotional closedness and
detachment characteristic of emotional exhaustion. This
is consistent with the idea that recognition and support
from colleagues and management are important factors
in preventing burnout, as positive self-esteem and a sense
of self-worth reduce the risk of emotional exhaustion and
depersonalisation.

Thus, the results of this study emphasise the need for
a comprehensive approach to addressing the problem of
professional burnout among teachers. Increases in salaries
should be accompanied by organisational measures aimed
at optimising workloads, developing professional compe-
tencies and creating an effective system of social and psy-
chological support. Based on the study, the authors formu-
lated a number of comprehensive recommendations aimed
at reducing the level of professional burnout among teach-
ers and increasing their motivation to work.

One of the key areas is the development and of pro-
grammes that help strengthen professional motivation and
reduce stress. Within such programmes, it is important to
consider both internal and external motivational factors.
Internal factors include opportunities for self-fulfilment,
professional growth, recognition of achievements and au-
tonomy in decision-making. External motivation can be en-
hanced through the creation of a fair bonus system, access
to resources and support from management. In addition,
corporate support practices, regular training on stress man-
agement and burnout prevention, as well as activities to
foster a positive and respectful atmosphere in the work-
place should be implemented.

The study confirmed the need for a systematic ap-
proach to the prevention of occupational burnout, which
includes not only material measures, but also organisation-
al, social and psychological components. To effectively re-
duce the level of burnout, the following is required:

1. Optimising workloads, including redistributing re-
sponsibilities and introducing flexible working arrange-
ments to reduce the risk of chronic fatigue.

2. Implementation of professional development and
training programmes aimed at developing stress resilience,
self-regulation skills and emotional hygiene.

3. Creating conditions for career growth and develop-
ment that foster a sense of professional success and recog-
nition among teachers.

4. Improving working conditions for teachers, includ-
ing providing them with the necessary teaching materi-
als and modern technical equipment, as well as creating
comfortable and safe conditions in the educational envi-
ronment.
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5. Organising systematic work on the professional de-
velopment of teachers. Professional development should
not be formal, but should take into account the real needs
of teachers and be aimed at mastering modern educational
technologies, developing digital competence and introduc-
ing innovative teaching methods.

6. Development of a psychological support system for
education workers. Every educational institution should
provide access to a professional psychologist who will
work not only with students but also with teachers.

7. Financial remuneration should correspond to the
level of responsibility, qualifications and significance of
the teacher’s work in society. In this regard, it is recom-
mended to consider the possibility of a gradual increase in
salaries, especially in regions where they are significantly
below the national average.

The comprehensive implementation of these measures
will contribute to the formation of a sustainable system of
professional support for teachers, reduce burnout and in-
crease the effectiveness of the educational process. In ad-
dition to the above measures, attention should be paid to
the development of a system of mentoring and professional
support for young specialists. Beginning teachers often face
high levels of stress, lack of confidence in their abilities,
and lack of practical experience, which can be a factor in
early professional burnout. In this regard, it is recommend-
ed to introduce the institution of mentors-experienced
teachers who will provide methodological and emotional
support to young colleagues in the early stages of their pro-
fessional careers.

It is also relevant to consider introducing regular mon-
itoring of teachers’ psycho-emotional state at the level of
educational institutions, districts or regions. Timely iden-
tification of signs of professional burnout will allow for a
rapid response to the problem by offering individualised
support measures, such as participation in training, tem-
porary reduction of workload, rotation of duties or referral
to a specialist for consultation. Anonymous questionnaires
or psychological testing conducted once or twice a year, as
well as the creation of an internal database of recommen-
dations and resources for self-regulation, can be effective
tools. In addition, it is important to ensure that teachers
are involved in decisions concerning the educational pro-
cess and the organisation of work. A sense of involvement,
the opportunity to influence work processes and be heard
significantly reduces anxiety, fosters a sense of meaning
in one’s work and increases job satisfaction. The imple-
mentation of the proposed recommendations will improve
the psychological and emotional well-being of teachers,
increase their motivation and professional effectiveness,
which, in turn, will have a positive impact on the quality
of the educational process and reduce staff turnover in the
education system. In conclusion, it can be concluded that
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AHHOTauusa. TypykTtyy pedopmaiap XaHa e3repyyJep XypyHl XaTKaH 3aMaHOanm OuinMm 6epyy CHUCTeMacChIHBIH
mapTTaphlHa NeJarorJopAyH KeCHUNTHUK KYHYI KeTyy MacejlecHd e3reue akTyaJiAyyJiyKka 33 OoJsyyna. Bysn winMuit
MakaJja MyTaJuMJIepIUH 5MreK aKbICBIHBIH JIEHT33JIM MEeHEH ajlapblH KeCUNTHUK KYHYI KeTYYCYHYH OPTOCYHJAarkl 63
apa GallyTaHBIITBIH KOMIUJIEKCTYY U3WJIIO6CYHO apHairaH. )KyMmyIll XXKYryHYH KeOeilyIlly, aJMUHUCTPALUAHBIH, aTa-
SHeJIEpJIVH XaHa KOOMYYJIYKTYH )KOTOPKY TaJlalTaphl, KBAJIMGUKALUAHBI TEIHBIMCBI3 XXOTOpYJIaTyy XKaHa CaHApUIITUK
TEeXHOJIOTHAIapra BIHralIalyy MyTrajJuM/IuH KECUIITHK UIIMepAYYJIYTYHASTY CTPeccKe AyyIiap KeUTyy4y GpakTopsiopay
KYueTyyAe. YIIyHJai MIapTTapja MaTepHuaJablK (GaKTOPAYH, aipblkya, SMreK AakKbIHBIH KEeCHUIITUK KYWUYI KeTyy
CUHAPOMYHA TUHTM3reH TaacHpH Kypd MaceJe KaTapsl YbI'yyAa. ByJ1 WIMMui MakalaHbIH MaKCaThl — MyTrajJuMAepANH
SMreK aKbl IEHr93J1M MeHeH KeCUNTHK KYHYHI KeTYy JJapakaChblHBIH OPTOCYH/AATbl GaiiIaHbIIITapAbl U3MJI166, OIMIOHI0M
3Jle MaTepuajAbBK (aKTOpAyH MyrajauMJepAuH NCHUXO03MOLIMOHAJABK abajiblHa, MOTHBALMACBIHA >XaHA KeCHUIITHUK
UIIMepAYYJIYTYHYH HaThIFDKAIYyJIyryHa TUHTM3reH TaaCUpUH aHBIKTOO 6oJyn caHasaT. U3WIIeeHyH XYPYIIYHIe
WIMMAH aAabuATTapAbl TaJA00 XKaHa XXaJIbBLIO0 BIKMAChl, COLUOJIOTUAJIBIK CyPaMXKBLIOO (aHKeTa), MHTEPBBIO aJyy
’KaHa CTATUCTUKAJIBIK TaJA00 BIKMaJIapsl KOJJOHYJIAY. ATaJrad U3UJIA06HYH XKBIHBIHTHITBHAA MyTaJuM/IepAUH 3MIeK
AKBI JIEHr33JIM MEeHEeH aJlap/blH KECUIITUK KYUYT KETYY JAapakachlHBIH OPTOCYHAA TYPYKTYy OaiiaHbim 6ap SKeHAUTHTH
TACTBHIKTaraH MAaaHUJIYY MaaJIbIMaTTap aJbHABL. BaliKel )KBIABIHTHIKTAD TOMOHKYAOMYO XaIblIaHAT: MyTraJuMAepANH
70 %paH aIbITBIHBIH SMI'eK aKbIChl TOMOH MAEHI33Jile SKeHU aHBIKTAJIIbl, KOPPEeJIANUAJIBIK TaJIJOO0 MaTepUaJIABIK
CBIMJIBIK JIEHI3JIM MEHeH KYHYN KeTyy CHUMITOMJOPYHYH KYUYTYYJIYTYHYH OPTOCYHJa TY3 K63 KapaHABUIBIK Oap
9KeHUH KepcoTTy. OUIOHA0M 371e, MyraJuMAepAUH Kecrurke 60JIrOH MOTHBALMACH XaHa UIIKe KaHAaaTTaHYyCy XajlaH
3Jle 3MIeK akhera sMmec, 6amka ¢axkTopyopro Aa OaJIaHBILTYy 5KEHU aHBIKTAJIABL. VI3WJIAO6HYH XbIFBIHTHIKTAPHI
6uuM Gepyy KaHa KaJpJiap MeHeH UIITee TapMarblHAarsl ap KaHAal aJucTep )kaHa MeKeMeJiep YYYH MPaKTUKAJIBIK
’KaHa TEOPHAJIBIK MaaHWre 33. VI3WIAeeHYH XBIUBIHTHIKTAPHH OMJINM 0epyy MeKeMeJIepUHHH XeTeKunyiepy, OUaInM
6epyy OamkapMaJIbIKTapbIHBIH aANUCTEPH, UINMHI Kei3maTtkepJiep, KOXnopayH oKyTyydyapsl )KaHa acIUpaHTTapHl,
[ICHUXOJIOTAOP XaHa KYHYI KeTYYHYH aJiiblH ajlyy OOHYa aJucTep naijajgaHa ajibliaT
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AHHOTaUMUA. B ycs1oBUAX COBPEMEHHON 00pa30BaTeIbHON CHUCTEMbI, HAXOAAIIEHCA B COCTOSIHUY TIOCTOSIHHBIX pedopm
1 TpaHnchopmanui, npobjaemMa npodeccuoHaJbHOTO BBIOPAaHUSA IeAaroros npuobperaer Bce OOJIBLIYI0 aKTyaJIbHOCTD.
JlaHHas cTaThA NOCBAIEHA KOMIIEKCHOMY HCCJIeJOBAHUIO B3aMOCBA3U MeX/y YPOBHEM 3apab0oTHOM IJIaThl IeAaroros
U CTeleHbI0 NX NMpodecCrOHAJIbHOTO BBITOPAHUA. YBeanuyeHHe oObeMa pabodell Harpysku, BBHICOKHe TpeOOBaHUA CO
CTOPOHBl AAMUHHCTPALMH, POAUTEJIE M 00LecTBa, HEOOXOAMMOCTh IMOCTOSHHOI'O NOBBINIEHUS KBaJU(DHUKAIMU U
ajanTtanyu K U(POBBIM TEXHOJIOTUAM 3HAYMTEJIBHO YCHUJIMBAIOT CTPeccoreHHble (aKTopsl B HpodeccroHaIbHON
JeATeJIbHOCTH yuuTesia. Ha 3ToMm ¢poHe 0coOGEHHO 0CTPO BCTaeT BONPOC O POJIM MaTepHaJIbHOro GakTopa, B 4aCTHOCTH,
YPOBH: 3apab0THOM IJIATHI, B POPMUPOBAHUH U PA3BUTHUU CUHIPOMA BhIrOpaHUA. 1]eJiblo HayuyHOH paboThl ObLIIO U3yYeHHE
B3aMMOCBSA3U MeX/1y YPOBHEM 3apabOTHOMH IJIATHl I1eJaroroB U CTENEeHbI0 UX MPo¢eCcCHOHAIbHOTO BHIOPAHUsA, a TaKXe
BBIAIBJIEHNE BJIMAHUA MaTepuasabHOro ¢GakTopa Ha IICUXO3MOIMOHAJIBHOE COCTOSHME, MOTHUBAIUI U 3P (deKTUBHOCTh
npodeccuoHaIbHON eATeIbHOCTH yuuTesiel. B xone uccienoBanuA OblJId IpUMeEHEHBI METObl aHAIN3a U 0000IeHNns
HAY4YHOH JIMTEpaTyphl, COLMOJIOTUYECKUH Omnpoc (aHKETHPOBaHUE), METOJ HHTEPBbIO, CTAaTUCTUYECKUH aHaiau3. B
pe3yJibTaTe OBLIN OJIyYeHbl 3HaYMMBble JaHHbIe, IOITBePXAA0IIIe HaJTnYie YCTOMYNBON B3aNMOCBA3U MeX/1y YPOBHEM
3apaboTHON IJIATH [IeJaroroB U CTeNeHbI0 X MpodeccroHasbHOrO BhIropaHuda. bosiee 70 % ONpoOIIeHHBIX yunuTesei
coO0IMJIN O HU3KOM ypPOBHe 3apabOTHON ILJIaThl; KOPPEJIALMOHHBIN aHAJU3 BBIABUJI NPAMYI0 3aBUCUMOCTh MEXIy
YPOBHEM MaTepHUaJIbHOTO BO3HArPaXAEHUsA M BBIPAXEHHOCTHI0 CHMIITOMOB NMpodeCcCHOHAIBHOTO BHIOpaHuA. B To xe
BpeMs yCTaHOBJIEHO, YTO MOTHBAIMA K IPO(eCcCHOHATIBbHON AeATEeIBHOCTH U YIOBJIETBOPEHHOCTH TPYJIOM HANPAMYIO
3aBUCAT He TOJIBKO OT 3apa0OTHOM IJIaThl. Pe3yJsibTaThl Mccaeq0BaHUA NPeCTaBIAINT NPAKTUYECKY0 U TEOPETUIECKYI0
L[EHHOCTD ¥ MOTYT OBITh MCIOJIb30BaHbl PA3JIMYHBIMU KaTETOPUAMHU CIIEL[UAJIFICTOB U yUpexXeHUH B chepe oOpa3oBaHuA
U ynpaBJieHUs [epCOHAJIOM: PYKOBOAUTE/ISIMU 00pa3oBaTeIbHBIX yUpexXJeHUl, crelUaJllcTaMy OpPraHoB yIpaBJIeHUs
obpa3oBaHMeM, HayYHbIMH pabOTHHUKaMU, NpenojaBaTe/IIMU By30B U acMpPaHTaMU, ICUXOJIOTAMH U CIenuaiCcTaMu
10 TpodUIaKTHKe BRITOPaHUs
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